EDUCATION  FOR  A  WORLD  ADRIFT

secondary school in which the future scientists of Germany
were educated, and in which less than half the time was
allotted to science and mathematics: in the highest class
eleven periods out of thirty-one were given to them, and
the rest to other subjects.

Unfortunately there is a risk of the importance of
examinations increasing. Already, when a boy's parents
cannot afford to send him to a secondary school or a
university, his whole life may depend on an examination
result, and this is bad for him and for education. However
disinterested he or his teacher may be, neither can forget
what is at stake. As a boy of twelve I was a candidate for
an Eton scholarship (which I failed to get), but my chief
memories of the episode are of the roast mutton in College
Hall and of eating strawberries in the playing fields. That
is the right spirit in which to take an examination. My
feelings at the time and my surviving memories would have
been very different if my future had depended on getting
a scholarship. But the number of people who will be able
to take examinations in a light-hearted way seems likely
to decrease.

We are moving from a society where men as a whole
have been born to a certain condition of life and normally
have accepted it, to a society, based as we hope on justice,
where everyone will find the place to which his character
and abilities entitle him. Well and good. But how easily
such a society may become acutely competitive! Everyone
must find his right place, everyone will desire to find it,
and, unless human nature changes, will wish his place to
be as high as possible. What possibilities of intense com-
petition that suggests! And how will he find his place?
How but by examination? And if so, education becomes
a savage competitive system. It ceases to be education and
.becomes a road to a career. Shakespeare is read, not
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